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PROGRAM DESCRIPTION

The School District of the City of Saginaw operates a supplemental
education delivery system in reading and mathematics consisting of two
programs -— elementary and secondary Compensatory Education (CE). The
_elementary CE is bhoth a push~in program (that operates in the reqular
classroom in grades one and two) and a pull-out program (periodically taking
students cut of regular classrooms) that serves 2,494 students in grades one
through six. The Reading Recovery program (a pull-out intervention in reading
in grade one serving or having served approximately 100 pupils) is in its
second pilot year. The secondary CE is a self-contained classroom program
which involved approximately 838 students in grades seven through _t.we}vé. In
its third year was the Thinking Skills Programs (TSP) that operated in grades
7~9 ir‘1 a self-contained room settinq.1 The CE proqarams are funded by both the
Federal Education Consolidation and Improvement Act (BCIA) Chapter 1 and
Article 3 of the State School Aid Act.

Surmarized in the chart below are demographic characteristics that

describe hoth the elementary and secondary levels of CE in greater detail.

lhe Thinking Skills Program (TSP) is the local name for the nationally
validated Higher Ovder Thinking Skills (HOTS) program. See Appendix A for 2a
checklist for middle school principals interested in HOTS for a further in-
depth cperational description.
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As can be seen from the chart above, the primary purpose of the programs
is to improve the reading and mathematics achievement of a designated number
of educationally disadvantaged children. The children in the program are

screened for entry with the California Achievement Tests--Form E/F (CAT),

Students were determined eligible for the CE programs if they scored at or
below the 36th normal curve equivalent (NCE) on the reading and/or mathematics
camputation subtests of the CAT (this is equivalent to a score at or below the
25th percentile). This year approximately 3,332 pupils are participating in
the compensatory education programs.

This year there were six other program components in addition to the
basic CE programs that were added to the overall program. These components
included the following: Home—-School Aides; Staff Development; Pupil Service
Team; Elementary After-School/Extended Dal./ Program; Secondary After—-School
Tutoring grades 7-9 and 12; and Project Success. A description of each of
these six components can be found in Appendix C.

The broad goals of these basic CE programs were to: 1) provide intensive
academic instruction to the educationally disadvantaged, 2) involve parents in
the program, 3) supply students with incentives for academic achievement, 4)
operate staff inservice programs, 5) measure academic growth, and 6) prepare
students to effectively meet the academic oompetition of the general
classroom. These goals are the focus of the Compensatory Education

Department's activities throughout the 1992-93 school year.




PROCESS EVALUATION PROCEDURES

A process evaluation involves monitoring a program throughout the year to
determine if the program is being implemented as planned. This makes it
pogsible to identify strengths and weaknesses that influence a program's
outoome.

This year's process evaluation efforts, again as last year's, foaused on
supportive services provided by the pupil service team (oonsisting of
oounselors, social worker, psychologist and building staff) and Project
Success (special assistance program for students who have not shown positive
academic growth for the past two years). A questionnaire was used to gather
information about the operation of the pupil service team (PST) ard Project
Success (see Appendix D for a copy). All building principals (with one or
more compensatory education students who have not shown substantial positive
academic grawth for the two past years in oompensatory education) were mailed
the questionnaire on January 18, 1993. The building principal along with the
assigned school social worker were to jointly complete the cuestionnaire
oconcerning the operation of the building's PST and its interaction with
Project Sucoess staff members. The coompleted questionnaires were to be

returmed via interoffice mail by January 29, 1993.
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PRESENTATION OF PROCESS DATA

The 1992-93 Chapter 1/Article 3 Pupil Service Team (PST) Process

Evaluation Questionnaire was sent out to the 17 building principals on January

18, 1993, As of February 12, 1993 when the results were tabulated, 5 of S
(100.0%) of the secondary and 12 of 12 (100.0%) of the elementary principals
had reﬁumed the questionnaire. The detailed tabulated results are presented
in Apperdix D.

that follows are the salient points stemming Efrom this year's process
evaluation efforts into the operation of the Pupil Service Team (PST) and
Project Success. These service groupe were to develop a program of remedial
services for each of a select group of compensatory education pupils (students
who did not show substantial progress in the program for the last two
oconsecutive years). The major points relative to PST operations and the
Project Success operations will be shared. Finally the primacy points

relating to improving the operations of PST/Project Success in the future will

" be presented.

Pupil Service Team

® A majority 13 of 17 (76.5%) of the PST's first meetings were
between August 30, 1992 and September 26, 1992 with the
remaining 4 of 17 (23.5%) taking place fram September 27,
1992 until some time into October, 1992.

e The modal number of PST meetings held as of January 15, 1993
was eight with the actual range from 4 to 1l meetings during
thig time perid.

e The length of a typical PST meeting was 50 minutes (median)
with the actual range from 30 to 120 minutes.

e A majority of huilding's PST meetings 10 of 17 or 58.8% are
scheduled on a biweekly basis with the remainder scheduled
weekly 11.8%, monthly 11.8%, weekly/biweekly 11.8%, and
biweekly/monthly 5.9%.




e The three most frequent regular members of the PST included
the following: building administrator (100.0%), social
worker (100.0%), and school psychologist (82.3%).

® The three most Erequent occasional members of the PST included
the following: oompensatory education teacher (73.3%),
classroom teacher (53.3%), and outreach worker (46.7%).

- e All 17 buildings PST meetings are chaired by a social worker

: and of these 12 (70.6%) of the social workers are either the
primary person to maintain minutes or have shaved responsi-
bilities to maintain the minutes.

® From the number of completed student irprovement plans, it
appears most, if not all, of the "two or more vear students"
from compensatory ecucation have a completed student improve-
ment plan.

e Approximately a third (35.7%) of the buildings feel that pro-
viding parent notification and seeking parent permission forms
slows down the process of providing services to selected com=
pensatory education students.

e Almost half (47.0%) of the buildings have had other problems
in completing the student improvement plans.

® Approximately 15 students on the "two or more year" list still
needs a written student improvement plan, Of these only one
may require further evaluations.

e The number one student need addressed on student improvement
plans is academic followed .n order by social behavior,
attendance and emotional were tied, family, and health.

e The median number of review neetings held to date was two.

e Almost all respondents to the survey (16 of 17 or 94,1%) had
attended the inservice session concerning PST/Project Success
held this fall.

-- e Of the 16 buildings attending the inservice, 7 of 16 (43.8%)
rated its overall effectiveness to improve practices in the
PST process as good to excellent.

e Approximately half (47.1%) felt the PST forms improved since
last vear.




Project Success

® A little less than half (41.2%) believe the communication
process concerning PST and Project Success has improved.

e The three most frequently mentioned activities/services of
Project Success were the following: after=-school study
center {82.3%), mentoring program (35.3%), and adopt~a-
school (23.5%).

e Considering the work done so far this year by Project Success
staff to proviue services, 6 of the 17 (35.2%) huilding
principals rated their services either excellent or good.

Recommendations to Improve PST and Pruject Success

The following were some of the most frequently mentioned recommendations
offered by staff. The complete set of recommendations by appropriate question
can be found in Appendix D.

e More time should be made available to meet with concerned
staff so a ¢omprehensive/complete plan can be d‘eveloped.

e A reduction in paper work (or more time to complete this
paper work) should be instituted so that the PST process
could move along more quickly.

e Employ Project Succoess people 4during the summer to obtain
signatures of parents so the process would not be slowed
down at the start of school.

e Add more social workers so that the PST process would move
more quickly Forward.

e Redesign home evaluation forms to obtain essential information

to speed process along. Also simplify forms and data required
wherever possible.

e Provide buildinis with the list of compensatory education
students earlier.

e Require parents to meet with the social worker as part of
enrollment process to sign notification forms and complete
student histories.

e All PST forms need to be assembled into one packet just like
the special education forms.

e Include Project Success on forms as a referral option.

e More team work needs to be developed between the social worker
and the outreach workers.
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APPENDIX A

CHECKLIST FOR MIDDLE SCHOOL PRINCIPALS
(Conditions Under Which the HOTS Program is Effective for Chapter 1 and LD Students)

HOTS is a general thinking skills program designed primarily for Chapter 1 and mildly impaired
Leamning Disabled students in Grades 5-8.  Tha thinking ¢ills a2 designed to also enharce social in-
teraction and basic skilis. HOTS students are currently out-performing national averages for basic skill
gains in reading and math, and the program has been validated by the National Diffusion Network.

HOTS represents a new approach to compensatory education. Instesd of reteaching the information the
students did not previcusly learn, HOTS provides the types of thinking skills that stidents need to be
able to leam content the first time it is taught in the classroom. Producing basic skill gains, however,
requires implementing the program in accordance with the recommendations that foliow.

1. HOTS requires a very good teacher. A weak teacher simply cannot be successful. The
pedagogical techniques are very sophisticated. The ideal teacher is someone who is very
bright, energetic, flexible yet organized, and who above ail loves to get kids to talk.

2. HOTS requires a good overall school improvement effort in the regular classroom. HOTS is
designed to help a good, or improving, school get better.  HOTS should not be implemented
in a school with a weak staff, or where extensive school improvement has not already
taken place. Since HOTS does not teach content, if the nesded content is niot covered in the
regular classes, basic skills scores will not go up. This means high time-on~task, and
quality direct instruction each day in reading ard math actiyities aligned with test
objectives.

3. Properscheduling, The HOTS program is designed to substitute for, and replace , the
remedial activities in the school. It needs a minimum of 35 minutes of instruction a day, 4
days a week, on an ongoing basis for 1 3—2 years. This can be done either as a pullout or as
a separate course. Schools that want to raise math scores can optionaily use the fifth day,
or 10-13 minutes at the end of each period, for computerized math drill and practice.

Students should ideally be kept in the program for 1 1—2 years, even if they test out at the
end of the first yesr. This extra service is legal and heips students automam their new
problem solving skills. First and second year HOTS students should be in separate sections.

Students should be put into HOTS at the lowest grade level in the school (or when they
first arrive). HOTS can be implemented either with a limited number of students, or as a
school-wide modael serving all needy students at the lowest grade level.

A acher ~n handle up to about 10 students at a time with 9 Appie II computers. A teacher
and aide can handle up to about 16 students at a time with 13-15 computers.®* Other pupil-
teacher ratios with various combinations of personnel can be considered. HOTS project staff
will assist in identifying other possibie combinations. :

’(It’spodbhbdohmuﬁinﬁnﬂntymwlmafcwhamumbutmly fora
year.)

4. Quality, classroom instructios available to HOTS students. It is critical that HOTS
students get good content instruction in resding and math in their regular classes.

‘« "
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- &

BESTCOPY RVALASL:  °




APPENLIX A

3. Proper budgeting. Costs include: 2) purchasing the needed equipment from local vendors,
and b) training and support costs. The training and support costs par school are as follo ws:

Numberofstudentsserved  Uptp2d 348 2 MomthanSS

First yecr * $750 $500 $1100
Second year 300 400 600
Thereafter S0 S0 100

* Includes the support fee for the school and training one HOTS tescher and
aide. MM&MHOBWMS@mmﬁmmm(No
added cost the second year).

The support fee includes the curriculum, phone support, the HOTSTUFF
newsletter, videotapes, and updates for as long as you use the program.

6. General support by ths principal. There are a number of general leadership activities that
increase the effectiveness of the programt.  The most important leadership activity is to
impiement and monitor a good overall school sffectiveness program. It is also important to
support the HOTS teacher who will have o work very hard, particularly the first year
when the curriculum and techniques are unfamiliar. Additional support needs include:

a) HOTS linkage activitiss consist of HOTS students writing eight questions and answers
around a block of content every thres wesks. These questions and ar: ‘wars ace then
brought to the HOTS lab and entered into the computer to make game. and quizzes
basad on the content. Content teachers interessad in working with the students on their
writing of the questions in their class should be identified and encouraged to work with
the HOTS students.

b) Schedule presentations about HOTS for the entire staff early in the school year. This
includes 2 15 minute video overview of the program, and a 132 hour workshop to
traizs content ares teachers on how 10 heip students write questions. The latter should
be conductad within the first thres months by the HOTS teacher.

¢) Support public display of the HOTS students’ prowess.

7. Evaluating HOTS instructiom. DO NOT USE EEI EVALUATION TECHNIQUES. HOTS
lessons are different. The best measure of the HOTS teacher’s effectivenass is the number of
complete answers e/ she obtains from stadents—as opposad 10 one word answers——without
giving obvious hints. The more one~word answers or hints, the weaker the lesson. There
shouid be littie talk by the teacher, and a lot by the students.

DO NOT WORRY IF EARLY IN A UNIT STUDENTS SEEM CONFUSED ABOUT HOW
TO PROCFED. Leamning to use textual information 10 deal with uncertainty is one of the
key skills that HOTS develops. The students will be successful by the end of the unit.

Feel free to contact Dr. Stanley Pogrow if you have further questions. Dr. Pogrow can be reached at:
University of Arizona, College of Education, Tucson AZ 85721 or at (602) 621-1308.

[P
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APPENDIX B

1992-93 COUNT OF PROGRAM PARTICIPANTS*
PROGRAM: Total Chapter 1

Building X 1 2 3 4 5 6 Total
E. Baillie 0 32 22 12 35 36 25 162
Coulter 0 15 19 9 7 16 8 74
Fmerson 0 23 18 31 30 31 18 151
Fuerhringer 0 17 14 16 g 11 11 77
N. Haley 0 17 11 16 11 33 24 112
Handley 0 0 0 0 0 0 0 0
Heavenrich 0 25 18 26 19 33 27 148
Herig 0 17 16 30 9 18 12 102
Houghton 0 10 20 17 7 14 6 74
Jerome 0 12 17 17 16 8 15 85
Jones 0 g 20 17 11 15 10 82
Kempton 0 0 0 0 0 0 0 0
Longfellow 0. 19 40 53 27 20 25 184
Longstreet 0 18 4 24 17 13 10 36
J. Loomis 0 42 32 33 37 20 14 178
M. Park 0 25 28 26 20 15 16 130
C. Miller 0 27 6 11 11 8 14 77
J. Moore 0 18 13 17 12 19 14 a3
Morley 0 31 22 14 12 110 13 102
J. Rouse 0 11 18 25 12 11 25 102 |
Salina 0 32 18 11 15 5 15 96
Stone 0 22 21 21 21 24 15 124
Viebber Elem. 0 28 40 27 34 25 26 180
Zilwaukee 0 1 8 12 4 5 7 37

TOTAL 0 451 425 465 375 390 350 2,456

*Count as of December 10, 1992 computer run that included all
participants. ‘« ~
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APPENDIX B

1992-93 COUNT OF PROGRAM PARTICIPANTS*

PROGRAM: Total Chapter 1

Building 1 _B 9 Total
Central Junior 926 87 41 224
MNorth Intermediate 21 16 66 103
South Intermediate 2 0 0 2
tebber Junior 65 95 96 ' 256
TOTAL 184 198 203 585

*Count as of December 10, 1992 computer run that included all
participants.
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APPENDIX B

1992-93 COUNT OF PROGRAM PARTICIPANTS*

PROGRAM: Tctal Chapter 1

. Building 10 11 12 Total
Arthur Hill 0 0 0 0

Saginaw High 19 65 24 108

TOTAL 19 65 24 108

*Count as ol December 10, 1992 computer run that included all
participants.
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APPENDIX B

1992-93 COUNT OF PROGRAM PARTICIPANTS*

PROGRAM: Total Article 3
Building X 1 2 3 4 5 6§ Total
E. Baillie 0 32 0 12 35 36 25 140
Coulter 0 0 19 0 7 16 0 42
Emerson 0 0 18 31 30 0 0 79
Fuerbringer 0 0 0 16 8 11 11 46
N. Haley 0 0 11 16 11 0 0 38
Handley ) o 0 0 0 o0 © 0
Heavenrich 0 25 0 26 19 0 0 70
Herig 0 0 16 30 9 18 12~ 85
Houghton 0 10 0 0 7 0 0 17
Jerome 0 0 17 17 16 8 15 73
Jones 0] 9 20 0 0 0 0 29
Kerpton 0 12 6 8 7 0 5 38
Longfellow .0 0 0 53 0 20 25 98
Longstreet 0 0 4 0 17 13 0 34
J. Loomis 0 0 0 33 0 20 14 67
M. Park 0 0 28 0 20 15 0 63
C. Miller 0 27 6 0 0 0 14 a7
J. Moore 0 0 13 0 12 19 0 44
Morley 0 31 22 14 o0 10 13 90
. J. Rouse : 0 0 18 0 12 11 0 41
. Salina 0 32 18 11 0 5 15 31
Stone 0 0 21 0 21 24 0 66
Webber Elem. 0 0 40 27 34 0 26 127
Zi lwaukee 0 1 R 12 0 5 0 26
TOTAL 0 179 285 306 265 231 175 1,441

*Count of December 10, 1992 camputer run that included all participants.
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APPENDIX B

1992~93 COUNT OF PROGRAM PARTICIPANTS*

PROGRAM: Total Article 3

Building

a 8 2 Total
Central gunior 0 87 41 128
North Intermediate 21 16 66 103
South Intermediate 66 36 45 147
Vebber Junior 0 95 96 191

TOTAL 87 234 248 569

*Count as of December 10, 1992 camputer run that included
all participants.




APPENDIX 3

1992~93 COUNT OF PROGRAM PARTICIPANTS*

PROGRAM: Total Article 3

Building 10 11 12 Total

Arthur Hill g 0 0 0
Saginaw High 0 0 0 0
TOTAL 0 0 0 0

*Count as of December 10, 1992 computer run that included
all participants.

o
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APPENDIX B
1992-93 COUNT OF PROGRAM PARTICIPANTS*

PPOGRAM: Total Campensatory Education

Building XK 1 2 3 4 5 6 Total
E. Baillie 0 32 22 12 35 36 25 162
Coulter 0 15 19 9 7 16 3 74
Emerson 0 23 18 31 30 31 18 151
Fuerbringer 0 17 14 16 8 11 11 77
N. Haley , 0 17 11 1l 11 33 24 112
Handley 0 0 0 0 0 0 0 0
Heavenrich 0 25 18 26 19 33 27 148
Herig 0 17 16 30 9 18 12 102
Houghton 0 10 20 17 7 14 6 74
Jerome 0 12 17 17 16 8 15 85
Jones 0 9 20 17 11 15 10 32
Kempton 0 12 6 8 7 0 5 38
Longfellow 0 19 40 53 27 20 25 184
Longstreet 0 18 4 24 17 13 10 86
J. Loomis 0 42 32 33 37 20 14 178
M. Park 0 25 28 26 20 15 16 13n
C. Miller 0 27 6 11 11 3 14 77

i J. Moore 0 18 13 17 12 19 14 93
Morley 0 31 22 14 12 10 13 102

J. Rouse 0 11 18 25 12 11 25 102

Salina 0 32 18 11 IS5 5 15 96

Stone 0 22 21 21 21 24 15 124

VWebber Elem. 0 28 40 27 34 25 26 180

Zilwaukee 0 1 8 12 4 5 7 37

TOTAL 0 463 431 473 382 390 355 2,494

*Count of December 10, 1992 computer run that included all participants.
€0
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APPENDIX B

1992-93 COUNT OF PROGRAM PARTICIPANTS*

PROGRAM: Total Compensatory Education

Building 1

8 2 Total
Central Junior 96 87 41 224
North Intermediute 21 16 66 103
South Intermediate 66 36 45 147
tiebber Junior 65 95 a6 256
TOTAL 248 234 248 730

*Count as of December 10, 1992 computer run that included
all participants. ’
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AFPENDIX B

1992-93 COUNT OF PROGRAM PARTICIPANTS*

PROGRAM: Total Campensatory Education

Building 10 11l 12 Total
Arthur Hill 0 0 0 0
Saginaw High 19 65 24 108

TOTAL 19 65 24 108

*Count as of December 10, 1992 camputer run that included
all participants.




APPENDIX C * = 904008

(Pege )
£. PROGRAM DESCAFTION -
1. QOMPONENT (Check only ONE)
O (] sacomoany nesowe
(] mamswrany saome (7] sacomany warwgmarics
(] wuasantany watuauance OTHER (8peaity) __ Home-School Aides
% T _
2. PROGRAM LOCATIONS .
sCHoOLSs sERvED: See list of eligible buildings on GRADE LEVELE 3EAVED:
Page 2, Item A3. 1-19
3. DESCRIPTION OF PROGRAM SERVICES D Outeide Negular Classreem

Ingigs N Classream
Chapter 1 Home-School Aides will assist the building principal and L3 mee noguerci

Chapter 1 staff in the accounting and monitoring of Chapter 1 students' (] Remecement cions

attendance and academic progress. Activities will include: regularly [X] ower (seeerne) Liome-School Aides
scheduled home contacts, observation and notation of problems

occurring in the home, assisting in the planning and organization of

parent-teacher meetings, maintenance of attendance records for

Chapter 1 students, and assisting the Chapter 1 and regular classroom teachers with mathematics and reading
activities for Chapter 1 students.

AR ——

4, AVERAGE WEELY TIME SERVED

§. COORODINATION PLAN

The Chapter 1 Home-School Aides will work with both Chapter | and regular teachers to provide information
ard asgistance in working with Chapter 1 students and parents. Key factors in academic success such as atten-
dance and problems occwrring in the home will be monitored and this information will be shared with the
building staff.

A S

6. FTE CHAPTER 1 STAFF EMPLOYED IN THIS COMPONENT

Teashers

26 Perspratessianeie Home-School Aides

Other (dosaribe)
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APPENDIX C ¢ o=’ ' 18 40us

(Pege 1)
£ PROGRAM DERCREIPTION . -
W (Check anly ONE) :
(] saconoany neaowme
A D CLEBERTARY AEADING (C] sscomsany uarnauancs
] samasvany varuanarcs oTHen (speeityy __ Staff Development
e ——
2. PROGRAMLOCATIONS  5ee list of eligible buildi
1CHOOLS SEAVED: Pagelg ' (I)te:nl?\l?.e ultdings on GRAOS LEVELS SEAVED:
1-12
3. DESCRIPTION OF PROGRAM SERVICES [C] owtsite Requier Cisesraem

. G Ingide Reguias Clasersom
In mathematics, various inservice sessions at grades 1-6 will be con-
ducted focusing on math manipulatives. In addition, some elementary (] nesisaemon ciose

teachers will be trained in the Reading Recovery method. Chapter 1 (] ormer (desarives

teache.vs in grades 7-9 will receive information and strategies related to

the ThinXking Skills Program.

4 AVERAGE WEBKLY TIME SERVED

S.  COORDINATION PLAN

[n mathernatics, Chapter 1 teachers and clasaroom: teachers will instruct students together in the classroom at
grades 1-6 on a voluntary basis. As a result of the taining received, Chapter 1 and classroom teachers will
instruct students using the same information, strategies and materials.

8. FTE CHAPTER 1 STAFF EMPLOYED ™ THIS COMPONENT
Tesehern
Parsprefessionsia

.3__ omer sesenne) _____Reading Recoverv Teacher Trainer .

21— ‘,I"".h",""’ "B
S0 BRed eurd AVALADLE




APPENDIX C - Comelt $P.q0es

(Pega 7
€. PROGRANM DESCRSFPTION e
5. NTH‘W (Check only ONE)
O (] seconoany neaowe
[ ecamsarany nesoma (] seconcany warnenancs
(0 ussnrany uarmenarcs [ o seeum Pupil Service Teany
2. PROGRAM LOCAICNS o
scuocLs saavan: Je¢ list of eligible buildings on QRAOE LEVELS SEAVED:
Page 2, [tem AJ. PreK-12
3. DESCRIPTION OF PROGRAM SERVICES [::] Outside Reguise Clasersem

D innide Requisr Claseroom
Pupil Service Teams (consisting of counselors, social workers, and
psychologists) will be established to provide Chapter 1 student assistance [ nestssement ciaae
with academic, attendance, socio-emotional, and health problems. X] oher (desarives |
Services will inciude screening, diagnosis, evaluation, and intervention
as necessary. In addition, the Pupil Service Teams will assist the families
of students who huve exhibited identified problems and will make
referrals to appropriate agendes within the community.

N

4. AVERAGE WEBKLY TME SERVED

S. COGCRADINATION PLAN

The Pupil Service Tearns wiil provide information and training 10 parents, teachers, and principals on the purpose
and services available from the teams. The Pupil Service Teams will coordinate their efforts with the Chapter 1
and regular educat.n achers to plan and implement alternative instructional methods, techniques, or adjust-
ments which could be made in the classroom.  Assistance will also be provided in dealing with socio-emotional
and behavioral problems.

8. FTECHAPTER 1 STAFF EMPLOYED IN THIS COMPONENT

e Perspretemsionsie

1:5__ otmer (sserner (3.0 FTE Coungelors, 2.5 FTE Social Workers, 2.0 FTE Psyer | . +ta)

2 oy SEST COPY AVAILABLE




APPENDIX C . el T 04008
(Page N
£ PROGRAM DEBCAPTION -

1. W(mwm

(] suamaaraay sesowe (] secomsany warweuancs

(] wawasraav uanwenarics (K] o™ soearyy _EleIENtATY After School/

2. PROGRAM LOCATIONS
SCHOOLS 3EAVED:

See list of eligible buildings on QRADE LEVELS SEAVED:
Page 3, itert A3 — Progran is voluntary i-6

1. DESCRIPTION OF PROGRAM SERVICES D Ouiside Reguier Claseream

G Ineign Reguier Clasereem
The After Schooi/Extended Day Program serves students who partici-
pate in the Chapter 1 Program during the regular school day. The ] tomenmmemt cites e senool/Ext
program provides for additional instruction in reading and /or (3 ormer (eesertve {1 - Extend
mathematics. Entry into the program is based on need. Class sizes
range from 5 to 10 and operates for one hour after school, two to four
days per week. The program focuses in on different approaches, use of
computers, newspapers, narrative and expository materials, and manipuiatives. Learning approaches and
materials will focus on the development of both basic skills (e.g., vocabulary development, computation) and
more advanced skills (e.g., comprehension, concepts and applications).

4 AVERAGEWEBQLYTMESERVED 74 4 hours

5. COCRDINATION MLAN

After School/Extended Day teachers will reinforce, extend, and support dassroom lessons in reading and math-
ematics and district-wide objectives in reading and mathematics at each grade level.

L _
8. FTE CHAPTER 1 STAFF EMPLOYED IN THIS COMPONENT
—80__ Teseners Participating teachers are paid on :nt hourly rate.
Sareginiessiensie '

Othar (doseridng

- BEST COPY AVAILABLE




APPENDIX C . 190ns

(Fege 1y
£ PROGARAN DEBCASFTION -
1. W (Check only ONE)
Q (0 sscomsany sarome
] samarasy ssaowe (] saconsany uarweuancs _
(] wamanrasy warvauarics () omven seeam SCONGAY Alter School Tutoring
— P
2. PROGRAM LOCATIONS
scwoais sanvep:  Central Jr, i{orth Intermediate, QRAOE LEVELS SEAVED:
lvebber Jr. 7-9
0 OF SERVICES D Outside Roguisr Classreem

D inside Neguisr Clsssrsam
The Secondary After School Tutoring Program serves students who partici-

pate in the Chapter 1 Program during the regular school day. The O nemasament cruse
provides for additional instruction in reading and /or (X] owner (gaserive

mathematics. Class sizes range from $ to 10 students per teacher and

operate for one hour after school, for four days per week. Learning

approaches and materials will focus on the development of both basic

5:‘3? (e.g., v;:ubulary development, computation) and more advanced skills (e.g., comprehension, concepts and

applications).

————————

4. AVERAGE WEBILY TME SERVED

1 to 4 hours

S. COORDINATION PLAN

The Secondary After School Tutoring Program will reinforce, extend, and support classroom lessons and district-
wide objectives in reading and mathematics at each grade level.

R R
6. FTE CHAPTER 1 STAFF EMPLOYED IN THIS COMPONENT
8 Teseners Participating teachers are paid on an hourly rate.
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APPENDIX C ¢ et | L FT

(Pege N
£ PROGARAM DESCRIFTION . -
M‘I‘W (Check only O%€)
a (] ssconsany astaowme
(] ssserasy sesowe (] ssconnany arvauance
(] sssanvasy waneuancs (5 orwan sssum _project Success
2. PROGRAM LOCATIONS
scioos suavgo:  Jet list of eligible buildings on ARADE LEVELS 3EAVED:
Page 2, Item A3. 112
3. DESCRIPTION OF Pnoenm SERVICES D Owsiés Roguier Clsssraem

D ineide Reguiar Clasersam
Project Success will focus in on those students who have not made any (] nesiscement Cleas
academic gains in the past two yars and for whom a spedial plan for .
assistance must be developed. Activities will include: establishment of (X omer seseriver project Success
study centers in churches and comumunity centers, recruitinent of
business and industry for mentors and an Adopt-A-School Program,
recruitment of other volunteers to assist with the program, providing
information and training to parents, and making referrals to other agencies in the community.

4. AVERAGE WEEKLY TIME SERVED

5. COORDINATION PLAN

Project Success staff will work with Chapter 1, regular education teachers and Pupil Service Team to identify,
assess, and develop plans for student program improvement for students who have not gained in performance
for the past two years.

SRR — R A—— —
6. FTE CHAPTER 1 STAFF EMPLOYED IN THIS COMPONENT
~_ Teashere
Pursprofunsionsia

—3.__ omer (sesennsy _1.0 ETE Project Success Specialist and 4.0 FTE Outreach Workers




AZPENDIX D

SCHOOL DISTRICT OF TEE CITY OF SAGINAW
DEPARTMENT CF EVALUATION, TESTING AND RESEARCH

T0: Building Principals
FRCM:  Richard N. Claus RNV

RE: 1992-93 Chapter l/Article 3 Pupil Service Team (FST) Process
Evaluation Questionnaire.

DATE: January 18, 1993

As a part of the Conpensatory Education Process Evaluation, each
building is being sent the attached questionnaire relative to PST
activities and Project Success services. The Evaluation
Department is seeking your responses to the questions as building
principal in ooncert with your assigned social worker and member
of the PST. The responses will be tabulated by the Evaluation
Department and will be held in confidence.

Please return the completed questionnaire toc me no later than
Jarnuary 29, 1993, If there is a problem with this timeline or any
question related to this survey, please do not hesitate to oontact
me at extension 307.

RNC/gal
At tachment

26 .
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APPENDIX D

1992-93 CHAPTER 1/ARTICLE 3 PUPIL SERVICE TEAM (PST)
PROCESS EVALUATION QUESTIONNAIRE
(N=17)

DIRECTIONS: This questionnaire is intended to be completed by each
building's principal in cooperation with your assigned
social worker. Please answer each question as it pertains
to the actual cperation of the PST at this building during
the 1992-93 school year.

1. then was the first meeting of the PST held this school year?
Dates

4
August 30 - Sept. 5, 1992 1
Sept. 5 - Sept. 12, 1992 2
Sept. 13 - Sept. 19, 1992 8
Sept. 20 -~ Sept. 26, 1992 2
Sept. 27 - Oct. 3, 1992 3
Scmetime in October, 1992 A

TOTAL 17 100.0

2. as of January 15, 1993, how many PST meetings have been held this school

year?

Number i %
4 1 5.9
6 4 23.5
7 2 11.8
- 8 5 29.4
10 3 17.6
11 2 11.8
Total 17 100.0




APPENDIX D

1992-93 CHAPTER 1/ARTICLE 3 PUPIL SERVICE TEAM (PST)
PROCESS EVALUATION QUESTIONNAIRE (CONT.)

3. what is the approximate length in minutes of a typical PST meeting?
Minutes & 3
30 1 5.9
40 2 11.8
45 2 11.8
50 4 23.5
67.5 1 5.9
75 1 5.9
90 4 23.5
120 1 5.9
TOTAL 17 100.1*
*Due to rounding.
4., thich of the following, if any, best descri'l;es the frequency of your PST
meetings this school year? (Check one)
Freguen # %
Weekly 2 1.8
Biweekly 10 58.3
Monthly 2 11.8
tleekly/Riweekly 2 11.8
BiweeklyMonthly 1 5.9,
TOTAL 17 100,1*
*Tue to rounding.
5. Has your PST established a meeting calendar or schedule? (Check one)
£ 2
No 1 5.9
Yes 16 94,1
TOTAL 17 100.0

~y ™~
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6.

APPENDIX D

1992-93 CHAPTER 1/ARTICLE 3 PUPIL SERVICE TEAM
PROCESS EVALUATION QUESTIONNAIRE (CONT.)

(PST)

tho are the regqular rmembers of the PST? Please include each members name

and their role/position.

Role/Position &
Building Administrator 17
Second and Third Building Administrators 1
Administrative Intern 1
Social Vorker 17
3chool Psychologist 14
First Counselor 5
Second Counselor S
Third Counselor 1
Classroom Teacher 3
Compensatory Education Teacher 2
Special Education Coordinator 1
Speech Teacher 1
Project Success Worker 1
Resaurce Officer 1
Home/School Aide 1

|o»
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Are there staff members who are occasionally part of this building's BST?

(Check one)

S
No 2 11.8
Yes 15 88.2 «ee If ves, please list their names and
roles/positions. ’
TOTAL 17 100.0
’ Role/Position & 3
Compensatory Education Teacher 11 73.3
Classroom Teacher 8 53.3
Qutreach Vorker 7 46.7
Speech Pathologist 5 33.3
Home/School Aide 3 20.0
Parent 3 -20.0
Bilingual Teacher 1 6.7
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APPENDIX D

1992-93 CHAPTER 1/ARTICLE 3 PUPIL SERVICE TEAM (PST)
PROCESS EVALUATION QUESTICMHATRE (CONT.)

8. Who is the chairperson of your PST?

Role/Position # %

Social orker 17 100.0

9. Are minutes maintained for each PST meeting?

# %
No 1 5.9
Yes 16 9.1 .o+ If minutes are maintained, who takes and
maintains these minutes?
Role/Position # $
Social Worker 11 58.8
Split Responsiblity of Social 1 5.9
Worker & Speech Teacher
Compensatory Bducation Teacher 1 5.9
Librarian 3 5.9
Counselor 1 5.9
Psychologist 1 5.9
TOTAL 16 99,8*

*Due to rounding.

30
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APPERDIX D

1992~93 CHAPTER 1/ARTICLE 3 PUPIL SERVICE TEAM (PST)
PROCESS EVALUATION QUESTIONNAIRE (CONT.)

10. Completing written student improvement plans for corpensatory education
students is one function of the PST. To date, how many plans for compen—
satory education students have been written?

Number: 4 2
0 2 11.8
1 2 11.8
2 1 5.9
3 3 17.5
4 1 5.9
7 1 5.9
8 1 5.9
9 1 5.9
12 1 5.9
, 22 1 5.9
/ 35-40 1 5.9
/ 42 1 5.9
/ 44 L 3.2
TOTAL 17 100.2*

*Nue to rounding.

11. Of this number, how many are Efrom your "two or rmore year students" listing
of compensatory education students who demonstrated a gain of two NCE units
or less on one or more of the four California Achievement Tests (CAT)

subtests?

Numbet I

- Not applicable 1 5.9
1 1 5.9

2 3 17.6

3 4 23.5

4 2 11.8
7 1 5.9 .

8 1 5.9

11 1 5.9

35-40 1 5.9

42 1 5.9

44 1 5.9
TOTAL 17 100.1*

*Due to rounding.
31 aQr




APPENDIX D

1992-93 CHAPTER 1/ARTICLE 3 PUPIL SERVICE TEAM (PST)
PROCESS EVALUATION QUESTICHNAIRE (CONT.)

12. Does contacting the parent and having them corplete the parent notification
and parent permission forms slow you down in providing services to the "two
or more year compensatory education students?"

. 2.
No 11 64.7
Yes 5 35.3 ... If yes, what can be done to accelerate the
pro.ass so students can start receiving
TOTAL 17 100.0 servioes of Project Success sooner?

e Add more social workers (2)

e Have 12 month Project Success people
obtain signatures during the summer (2)

e® Provide buildings with the list of
students in late August or early
September (1)

® Requive parent to meet with the social
worker as part of enrollment process
to sign notification form and complete
student history (1)

® Allow us to start hefore parent pemission

13. Have there heen other problems in completing written student improverment
plans for two or more year compensatory education students?

I SR
Not Applicable 1 5.9
No 13 47.0 :
Yes 13 47.0 ... If yes, please list these problems
briefly from those ocairring rost
TOTAL 17 99,9 often to those occurring infrequently.

Caseload too high (2)
Single parent or two working
parents (2) «
o telephones (2)
Home evaluation form takes a
lot of time (2)
Too time consuming (1)
® Some oonfusion about who fills
out what (1)
e Hard to get everything back
together to fill=in (1)
e Some parents refuse service
for their kids (1)
® Scheduling everyone needed for
g the meetings (1)




APPENDIX D

1992-93 CHAPTER 1/ARTICLE 3 PUPIL SERVICE TEAM (PST)
EVALUATION QUESTICNNAIRE (CONT.)

14. h%ichigan Department of Education staff have informed our district that we
are too slow with out Compensatory Education Program in completing the

' Student Improvement Plans., How oould we accelerate the process to get
two or more year ocompensatory education students into Project Success
services earlier?

Too much responsibility on social worker (3)

Simplify forms and data required (2)

GCet parent signatures earlier (2)

Better the ratio between the students and the workers/
staff (2)

Provide the list of students to the buildings earlier (2)

Cut down the paper work (1)

Coordinate efforts better with Project Success (1)

Have Project Success do the home evaluations (1)

Have fewer two year students (1)

Provide social worker/chairperson with a copy of all
updated listings (1)

Require the parent to meet with the social worker as
part of the student enrollment process (1)

15. How many ™ o or more year students” on the plan of improverment list still
need a wricten student improvement plan?

Number & 3
0 1 5.9
1 15 88.2 ... Nf these students how many require
Mot Applicable 1 5.9 further evaluations, such that a
written student improvement plan
TOTAL 17 100.0 can be formulated?

e One transfer student

16. On the basis of written student improvement plans to date, please give a
ranking (1 = Most Often to 6 = Least Often) of the student needs most
often included in these plans.

Student Needs Average Ranking
Academic 2.0
Social Behavior 2.8
Attendance 3.5
Fmotional 3.5
Family 4,2
Health 5.3
313 20




APPENDIX D

1992-93 CHAPTER 1/ARTICLE 3 PUPIL, SERVICE TEAM (PST)
PROCESS EVALUATION QUESTIONNAIRE (OONT.)

17. 1If there are reoccurring actions (typical activities) for rany students
in a particular need area. Please list them by need area below.

' Need Areas Actions To Be Taken

Academics: - Tutoring after school (12)
~— Tutoring before school (2)
-- Tutoring by high school student (1)
— Tutoring at lunch (1)
-~ Parent/teacher conferences (3)
— EXTRA (2)
~—~ Weekly progress report (1)
~— Reduce assigmments and then gradually
increase (2)
-- Peer learning (cooperative learning) (2)
~=— Counseling (2)
~~ Darent volunteers (1)
~ READ (1)
-~ Classroom strategies (1)
~— Consult with teacher (1)
Focus of student deficiencies on CAT test (1)
~= Compensatoty education services (1)
-~ Assignment noteoooks (1)
~~ TAP program (1)
-~ Junior REAP (1)

@ W m A w @ W m e e W B M AW M A S S N S S W  EB uw S ma s EA an w4 =4 s wm = @ =

Attendanoce: ~ Home visits (4)

- Monitoring by home school aide (4)

— Progress reports/letters (4)

-- Every other day monitoring (3)

— Monitoring by Project Success outreach
worker (3)

— Counseling (2)

~ Social worker interventions (1)

— Resource officers (1)

-- Court referrals (1)

— A stipend to reward students and their
families (1)
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1992-93 CHAPTER 1/ARTICLE 3 PUPIL SERVICE TEAM (PST)
PROCESS EVALUATION QUESTICNNAIRE (CONT.)

17. (Continued)
Need Areas

Social Behavior:

-~ Praise (2)

APPENDIX D

Actions To Be Taken

Social worker interventions (6)
Counseling (5)

Modeling (4)

Parent conferences/contact (3)
Monitoring/progress reports (2)
Consultations with Project Success (2)

Daily behavior checklists signec. by every
teacher (2)

Self-development and self-esteem programs (1)

Behavior management (1)

Administration (1)

Suspensions (1)

Doard hearings (1)

- w e e W@ wm wm W W W W e e m W o S 4l W AR W M W W WP WE WA WD WD =i wm e e e e = . -

Chmotionals

!

Referrals t. school social worker (8)

Counseling (6)

Neferrals to outside agencies (3)

Parent conferences (3)

Consultations with Project Success (3)

Medical referrals (2)

TBehavior management program developed in
school with parent (1)

Referral to school psychologist (1)

ald

Home visit by social worker (6)

Home visit by Project Success outreach
worker (5)

Information/referrals to cormmunity progrars (4)

Parent conferences (4)

Behavior management program developed in
school with parent (2)

Counseling (2)

Social worker intervention (2)

Behavior intervention checklist (1)

Monitoring (1)

Transportation (1)

35 J




APFENDIX D

1992-93 CHAPTER 1/ARTICLE 3 PUPIL SERVICE TFAM (PST)
PROCESS EVALUATION QUESTIONNAIRE (CONT.)

17. (Continued)

Health: -—- Referrals to nursing services and/or
physicians (5)

— Project Success cutreach worker referrals
to doctor ard clinic to provide trans-
portation (4)

-— Social worker intervention (2)

-~ Counseling (1)

-— Speech and hearing teacher referrals (1)

— Medicine administration in building (1)

-= Doaments from medical doctor (1)

— Prevention program (1)

18. To date, how many review meetings, if any, have been held?

Number of Meetings & 3
0 3 17.6

1 4 23.5

2 4 23.5

3 1 5.9

5 1 5.9

6 1 5.9

35 1 5.9

Hany at each meeting 1 5.9
Not Applicable 1 5.9
TCTAL 17 100.0

.+« If some have been held, how many "two or more year students"
have been processed to date:

Mumber S 3
1 5 50.0

2 3 30.0

4 1 10.0

18 1 10.0
TOTAL 10 100.6

% 4




APPENDIX D

1992~93 CHAPTER 1/ARTICLE 3 PUPIL SERVICE TEAM (PSI‘)
PROCESS EVALUATION QUESTIONNAIRE (CONT.)

19. Did you attend the inservice session concerning PST/Project Success held
- this fall?

Response _* 3
i No 1 5.9
Yes 16 94.1 ... Ii yes, what was your overall
assessment of the effectiveness
TOTAL 17 100.0 of the inservice to improve
practices in the PST process?
(Check one)
I
Excellent 2 11.8
Good 5 29.4
Average 5 29.4
Fair 3 17.6
Poor 1 5.9
No Response 1 5.9
TOTAL 17 100.0
Coments

e Staff members not sensitive to the number of students needing
processing and the limited time and people rescurces to acoom=
plish the task (3)

e Material presented oould have been put in a memo (1)

® Confusion over who could be referred (1)

® Told us things we already knew and had done (1)

. e Very informative (1)

e Need more direction in completing paper work (1)




APPENDIX D

1992-93 CHAPTER 1/ARTICLE 3 PUPIL SERVICE TEAM (PST)
PROCESS EVALUATION QUESTIONNATRE (CONT.)

20. Overall, have the PST forms improved since last year?

. * 2
No 8 47.1 ... If no, what area(s) have the forms gotten
worse or stayed the same?
® All forms need to be in one packet like
special education (2)
® Basically the same forms(2)
® Project Success not on form as referral
option (1)
e Completion of section two regarding
types of instruction the student has
received (1)
I S
Yes 3 47.1 ... If yes, what area(s) have the forms gotten
better?
® More space to write in and less dupli-
cation (3)
e Parent notification/authorization Form (2)
® More pertinent information (2)
e More comprehension (1)
® Less time consuming (1)
e Action plan form (1) -
® Easier to complete (1)
a $
No Response 1 5.9
TOTAL 17 100.1*

*Due to rounding.
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APPENDIX D

1992-93 CHAPTER 1/ARTICLE 3 PUPIL SERVICE TEAM (PST)
PROCESS EVALUATION QUESTIONNAIRE (CONT.)

21. Overall this school year, has the communication process concerning PST
and Project Success improved, stayed the sarme, or gotten worse?
(Check one)

|oe

Improved
Stayed the same
Gotten worse
Not Applicable
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Cormments

@ More team work between the social worker and outreach
worker is needed (2)

e Qualified people spread too thin (1)

e Have not received written progress reports from Project
Success (1)

e Fewer options for helping students with greater needs (1)
o Less contact in our elementary school (1)

e New staff, both of them ars conscientious workers (1)

22. which of the following Project Success activities/services have been
implemented for the benefit of your students? (Check all that apply)

Project Success Activities/Services

|oe

After school study center

Mentoring program

Adopt-a=school

Parent training/information

GAP

Before school tutoring (7:45 to 8:30 a.m.)
Use of high school honor students as tutors
Program for 10-12 grade students
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23.

APPENDIX D

1992-93 CHAPTER 1/ARTICLE 3 PUPIL SERVICE TEAM (PST)
PROCESS EVALUATION QUESTIONNAIRE (CONT.)

Considering the work done so far this school year by Project Success
staff to provide linkages with other agencies, offer services, and
give insight; how would you rate the overall effectiveness of the
Project Success staff member(s) in doing this job? (Check one)

I S
Excellent 2 11.8
Good 4 23.5
Average 6 35.3
Fair 1 5.9
Poor 2 11.8
No Response 2 11.8

TOTAL 17 10G.1*%

*Due to rounding.

® Need more neople on staff (3)
® They do a good job with the services they provide (1)
® They do not provide linkages with any other agencies (1)

® Visits and contacts seem to he instigating adjudication
rather than remediation (1)

40




24.

APPENDIX D

1992-93 CHAPTER 1/ARTICLE 3 PUPIL SERVICE TEAM (PST)
PROCESS EVALUATION QUESTIONNAIRE (CONT.)

vhat other changes, if any, could be made to irprove the PST prooess?

Allow more time to meet with concermed staff (4)
Less paper work or more time to complete it (3)
None (2)

Diversify services of corpensatory education teachers to do more
than pull-cut (2)

Project Success workers should be able to work with more than
two year students (1)

Consistency in the listing of students to be served (1)

Training for teachers about PST and what qualifies a kid for
special education (1)

Follow-up on strategies (1)
A social worker should be hired for Project Success (1)
Administration should be represented at each reeting (1)

Develop a plan that foauses on a positive and nuturing envirorment
to increase daily student attendance (1)

4 h
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